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4.13 Integrating Quotations
Level: Intermediate
Rationale: Students often struggle to smoothly incorporate the words of others (quotations, paraphrases, or sum-

maries) into their own writing. In an effort to meet writing expectations, they frequently add quotations without
knowing how to adequately “anchor” them to the surrounding writing. The result is “floating” quotations that
cause confusion and lead readers to question their purpose. In this lesson, students practice incorporating the
words of others into their writing.

Suggested Timeline: 60–90 minutes; more if additional practice is given (see “How to Use This Book” for addi-
tional guidelines).

Materials:
• Student Handout 4.13a (“Alternatives to ‘Says’”)
• Student Handout 4.13b (“How to Integrate Quotations”)
• sample passages (see below)
• paper
• pens/pencils
AVID Methodologies Used (WIC-R): Writing, Inquiry, Collaboration, Reading

Steps
1. Write one of the sample passages below (or one you have selected) on the board or use an overhead projector

or computer (projected onto screen). Sample passages: 

• As far as food issues, adolescents will have to be left to their own devices when away from the home envi-
ronment. You can only hope that the lessons you have instilled from a young age will shine through, but
adolescents will test the limits of eating. They may boast to their friends about how many candy bars or
pancakes they ate at one sitting. The power of unsupervised eating is a limit that most adolescents try to
test. From: How to Get Kids to Eat Great & Love It! by Christine Wood, M.D., page 147.

• Although it is not entirely justified, the shark’s reputation as a killer rivals that of the Orca. Whenever a real
shark attack occurs, it makes such dramatic newscopy that practically everybody hears about it and most
people believe, erroneously, that sharks attack all human beings on sight. The fact is that the number of
shark attacks compared with the number of shark encounters is minute. From: The Skin Diver’s Bible by
Owen Lee, page 84–85.

• Houses and apartments in San José rent from about $200/month and up. Suburban and country houses can
rent for as little as $150/month. Luxury condominiums or estates can rent for $1000–$1200/month or
more. “Unfurnished” usually means without stove or refrigerator as well as without furniture. From: The
New Key to Costa Rica by Beatrice Blake and Anne Becher, page 277.

2. Pair up students and ask them to pretend they are writing an essay. Tell them the selected passage contains
information to be included in their essay. (Using the examples above, the essays might be about adolescents’
eating habits, shark attacks, or living in Costa Rica.)

Assessment Options
• Observation while students work
• Completed practice work
• Application in own writing
• Application to future writing
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3. Have partners discuss the passage and then choose one or more sentences they want to quote in their essay. Tell
them to highlight the quotations they will use. 

4. Discuss methods for introducing a direct quotation, using the author’s name and the title of the source.
Examples: 

• According to AUTHOR in SOURCE, “DIRECTQUOTATION” (PAGE NUMBER).

• AUTHOR, in SOURCE, suggests that “DIRECTQUOTATION” (PAGE NUMBER).

• In SOURCE, AUTHOR says, “DIRECTQUOTATION” (PAGE NUMBER). 

For words to use in place of “says,” have students refer to Student Handout 4.13a (“Alternatives to ‘Says’”). 

5. Have partners practice introducing their quotation, using each of the above examples. (Partners are to work
together, but they should each write on their own papers.) Have students share a few examples; discuss. Invite
students to talk about which example they like the best and why. Discuss the need for variety within the body
of a paper. Have students label their work “Examples of a Direct Quotation.” 

6. Distribute Student Handout 4.13b (“How to Integrate Quotations”). Review and discuss the first three bulleted
points, which give options for using the words of others (direct quotation, paraphrase, summarize) and tell how
to cite sources using parenthetical references. 

7. Working with the same partners, have students
go back to their original quotation and create
examples in which they paraphrase and summa-
rize the quotation rather than using it word for
word. Have students label their examples:
“Example of a Paraphrased Quotation,” “Example of a Summarized Quotation.” They should also insert par-
enthetical references in all of their examples if they haven’t done so already. 

8. As a class, discuss when and why students might choose to paraphrase or summarize a source rather than
directly quoting it. Discuss how these options give them greater flexibility as writers. 

9. Review and discuss the second part of the handout labeled, “Tips for Using Quotations.” 

10. Using the quotation they’ve been working with already (or transitioning to a section with quoted material in
their own writing), have partners practice devel-
oping a full passage with the four elements of a
supported quotation. They can still quote
directly, paraphrase, or summarize, but they
must include an introduction to the idea being
quoted, an explanation of what it means, and a
connection to their main point (thesis or “theoretical” thesis if they are working with the quotation and their
“pretend” essay). 

For additional practice, engage students in these activities:

• In small groups, have students create wall charts with tips for directly quoting, paraphrasing, and sum-
marizing information.Save the charts for future reference. 

eThis would be a good time to project one of the
sample passages on an overhead or from a computer in
order to highlight the elements of a supported quotation:
introducing the quotation, stating the direct quotation,
explaining what the quotation means, and showing how the
quotation supports the main point (thesis).

eTo make this easier, you might have students practice
integrating and supporting a direct quotation first, stopping to
share and discuss the results. Then, when students are feeling
comfortable with direct quotations, they can move on to using
paraphrased or summarized material. 
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• As a daily warm-up, place a quotation or passage, along with directions for the task, on the overhead
before students enter class. As students enter, ask them to follow the directions on the overhead. Give
students sufficient time to accomplish the task and them have them share some examples with the
entire class; offer praise and gentle criticism. (It works nicely if students label, record, and file these
examples with steps 5 and 7 above.)

11. Have students work on their current writing projects. Working with a partner, have students each choose a
paragraph from their drafts and examine it closely to determine if they have all the elements of a supported
quotation. Where an element is missing, partners should work together to craft the appropriate introduction,
quotation, explanation, or connection. Depending on time available, students could continue this work for all
of the quoted evidence in their papers.

12. Have students share and discuss the changes they made and read a few passages aloud.
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Alternatives to “Says” 

When adding a quotation to your work, it is easy to use the word “says” as the intro-
duction to the speaker’s/writer’s words. For example, Mr. Magoo says, “There is
no other time to laugh but now!” Academic writing, however, often uses substi-

tutes for the word “says” to introduce a quotation. For example, Mr. Magoo maintains that
“There is no other time to laugh but now!” Here are some other examples (in alphabetical
order):

argues
asserts
concludes
contends
discusses
emphasizes
examines
explores
focuses on
has determined that
highlights the fact that
maintains
mentions
notes
points out that
reports
states
suggests

Student Handout 4.13a
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How to Integrate Quotations

As you explain or argue your points in writing, you will frequently quote the spoken or written words
of others as a means of presenting evidence. One of the most important features of academic writing
is the use of the words and ideas from other sources to support your own points. The quotation is

especially useful to argument. By using solid evidence, you are proving that you know your subject well and
are not presenting superficial ideas. Three ways to include words and ideas from sources include:

Using a Direct Quotation
Jeremy Rifkin says, “Studies on pigs’ social behavior funded by McDonald’s at Purdue University, for
example, have found that they crave affection and are easily depressed if isolated or denied playtime with
each other” (15).
Notice that the writer starts with the author’s name and “says” as an introduction to the quotation. The
quotation is followed by the page number in parentheses (called a parenthetical reference). This page num-
ber signals to the reader where he/she can find the quotation in the article being cited. In this case, the
writer is using only one source and cites the author’s name in the introduction to the quotation, so he/she
only needs to include the page number in the parentheses. Had the writer not used the author’s name or
had the writer used multiple sources for his/her essay, he/she would have included the first word of the cita-
tion from his/her “Works Cited” page and the page number in the parentheses; for example, (Rifkin 15).
Here’s the same example above without the author’s name and an expanded parenthetical reference:
It has been found, in “studies on pigs’ social behavior funded by McDonald’s at Purdue University...that
[pigs] crave affection and are easily depressed if isolated or denied playtime with each other” (Rifkin 15). 
Notice that the author’s name appears at the end in the parenthetical reference. Also notice that this direct
quotation is blended with the writer’s own sentence. The ellipsis (...) shows that there are portions of the
original quotation left out. The brackets [pigs] indicate where the writer inserted his/her own word that
was not part of the original quotation by Rifkin. Using these methods, the writer has more flexibility with
how he/she integrates direct quotations into his/her writing. 

Paraphrasing a Quotation
In A Change of Heart about Animals, Jeremy Rifkin notes that McDonald’s has funded studies on pigs
that show that they need affection and playtime with one another (15).
Notice that the writer starts with the article name and author but then puts the information from the arti-
cle into his/her own words, using some of the author’s original words, but placing them in his/her own
structure (McDonald’s, affection, playtime). The writer does not directly quote the article, so there is no
need for quotation marks. The writer still cites his/her source by including a parenthetical reference to
signal the reader where this point originates.

Summarizing a Quotation
In A Change of Heart about Animals, Jeremy Rifkin cites study after study to show that animals and
humans are more alike than we think. He shows that animals feel emotions, reason, make and use tools,
learn and use language, and mourn their dead. One study even shows that pigs need affection and play-
time with one another, and enjoy playing with toys (15). 

Student Handout 4.13b (1 of 3)



158 High School Writing Teacher Guide

Notice that the writer starts with the article name and author but then summarizes the main points of the
author in his/her own words. This summary includes more information than the paraphrase as the writer
summarizes some of the background information to better understand the point about pigs needing affec-
tion and playtime. The writer still cites his/her source by including a parenthetical reference to signal the
reader where this point originates.

Cite Sources of Quotations
All quotations, paraphrases, and summaries of someone else’s words need documentation in the text to
show the original source. Typical MLA style is to use parenthetical references within the text (as shown
above) and to include a “Works Cited” page at the end of the essay. The information on this handout pro-
vides basic information about how to use parenthetical references, but you should use a handbook with
MLA guidelines for details on how to create a “Works Cited” page and how to quote specific material
(poetry or plays and long quotations, for example). 

Tips for Using Quotations
Make Quotations Natural

Blend quotations smoothly into your own writing. Do not simply drop a quotation into your paper and
hope it fits. An irrelevant quotation is worse than no quotation at all. That means you need to “surround”
your quotation with your own words to give it a “home.” Try to make the quotation fit in as if you had
written it yourself as part of your paper. In the best writing, quotations are integrated so well that they
sound as if they are not quotations at all. 

Support Quotations
Introduce the quotation in your own words, state the quotation, explain what the quotation means or
implies, and then explain how it supports the idea being proven in that paragraph (which means you are
connecting it back to your thesis as well). Be sure to include a correct citation of the source, as suggested
above. 
Notice that the writer introduces the quotation by giving context or background: Borich (the author being
quoted) uses research from other people to support his point. The essay writer includes reference to the
original research and to the author she is quoting as she introduces the quotation. She smoothly blends
the direct quotation into the passage, offering a parenthetical page citation, and clarifies what the quota-
tion means. Finally, the writer links the quotation to her thesis and explains how it supports that idea. 

Student Handout 4.13b (2 of 3)

Example of direct quotation in the beginning of a paragraph (from an essay about effective teaching
strategies):

Regarding research by Evertson and Emmer, Borich states, “Effective teachers attached assignments
directly to the end of an in-class activity, avoiding awkward pauses or even the need for a transition. The
assignment appeared to students as a logical extension of what was already taking place” (128). The tim-
ing of assignments, then, contributes to their effectiveness; if assignments are linked together naturally,
then students are more likely to see the relevance. In my observation of this teacher, the homework
assignments do immediately follow the lessons to which they pertain. They mimic the types of activities
and discussions (as noted on agenda) that students were engaged in less than 20 minutes prior. The stu-
dents are actively engaged in preparing for their homework and they seem to understand its purpose.
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Same example with parts labeled:
INTRODUCE DIRECT QUOTATION: Regarding research by Evertson and Emmer, Borich states,
STATE DIRECT QUOTATION: “Effective teachers attached assignments directly to the end of an in-
class activity, avoiding awkward pauses or even the need for a transition. The assignment appeared to stu-
dents as a logical extension of what was already taking place” (128). EXPLAIN WHAT THE
QUOTATION MEANS: The timing of assignments, then, contributes to their effectiveness; if assign-
ments are linked together naturally, then students are more likely to see the relevance. SHOWHOW IT
SUPPORTS THE MAIN POINT (THESIS): In my observation of this teacher, the homework assign-
ments do immediately follow the lessons to which they pertain. They mimic the types of activities and
discussions (as noted on agenda) that students were engaged in less than 20 minutes prior. 

In addition to accomplishing the above requirements, notice that the writer offers a more expanded intro-
duction to the quote by referring to personal experience and offering commentary on that experience
before introducing the quotation from Borich. Notice that the writer inserts some of her own words into
the quotation by using brackets [ ].

Same example with parts labeled:
INTRODUCE DIRECT QUOTATION: In previous observations, I have heard many students refer to
homework assignments as “stupid.” If a student does not see the value in doing an assignment, he or she
is less likely to follow through with the work. A student may put little effort into “stupid” assignments.
STATE DIRECT QUOTATION: As Borich states, “Explanations [of homework assignments] are
important if anything other than a mechanical or begrudging response is expected” (128). EXPLAIN
WHAT THE QUOTATION MEANS: He suggests that it is incumbent upon the teacher to insure stu-
dent engagement by making sure the explanation of homework is clear and relevant. SHOW HOW IT
SUPPORTS THE MAIN POINT (THESIS): In this situation, when a student comments on what
seems to him a large amount of homework, the teacher is quick to point out the relevance of the assign-
ments. She shows the class how the homework is an extension of what they have been learning in class.
Continuing to send the message that the most important point of the homework is student learning, the
teacher also invites the students to offer suggestions for adapting the homework to be more effective. No
one takes her up on her offer. 

Student Handout 4.13b (3 of 3)

Example of direct quotation in the middle of a paragraph (from an essay about effective teaching strategies):
In previous observations, I have heard many students refer to homework assignments as “stupid.” If a stu-
dent does not see the value in doing an assignment, he or she is less likely to follow through with the
work. A student may put little effort into “stupid” assignments. As Borich states, “Explanations [of home-
work assignments] are important if anything other than a mechanical or begrudging response is expected”
(128). He suggests that it is incumbent upon the teacher to insure student engagement by making sure the
explanation of homework is clear and relevant. In this situation, when a student comments on what seems
to him a large amount of homework, the teacher is quick to point out the relevance of the assignments.
She shows the class how the homework is an extension of what they have been learning in class.
Continuing to send the message that the most important point of the homework is student learning, the
teacher also invites the students to offer suggestions for adapting the homework to be more effective. No
one takes her up on her offer. 


